New Hope-Solebury School District
Comprehensive Plan 2014-2017
Our Mission
The New Hope-Solebury School District takes pride in its commitment to excellence. We strive
to inspire and empower our students to become passionate, confident, life-long learners, with
the skills and strength of character to contribute to a diverse and ever-changing world.
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District Profile
Demographics
180 W Bridge St
New Hope, PA 18938-1424
(215) 862-2552
Superintendent: Dr. Raymond J. Boccuti
Director of Special Education: David Lieberman

Planning Process
The New Hope - Solebury School District’s Strategic Plans are living document that provides the
direction our school district needs to stay focused on its primary purpose—teaching and learning.
During the summer of 2012, we began studying the contents of the new Comprehensive Planning
Offline Tool. The document was shared with our districts administrative leadership team that is
made up of the superintendent, assistant to the superintendent, director of special education,
director of technology and each of the building principals. Our process was facilitated by Ms. JoAnn
Perotti- Director of Strategic Services at the Bucks County Intermediate Unit. From these respective
individuals, a subcommittee of 7 administrators, 8 teachers, 2 educational specialists along wtih two
parents, 2 local business representatives and 2 community representatives was formed, with the
charge to complete the following sections of the Online Tool in draft form: District Profile, Core
Foundations, and Assurances, Needs Assessment, Action Planning and Affirmation sections.
During the spring 2013, the School Board Curriculum Advisory Committee will receive an update,
followed by a sharing of the comprehensive plan along with a summary of information gathered to
that date. In sharing our proposed comprehensive plan moving forward, we plan to recommend to
the School Board that they approve the plan in the fall and it be submitted to the Pennsylvania
Department of Education by the due date of November 30, 2013.

Mission Statement
The New Hope-Solebury School District takes pride in its commitment to excellence. We strive to
inspire and empower our students to become passionate, confident, life-long learners, with the skills
and strength of character to contribute to a diverse and ever-changing world

Vision Statement
New Hope-Solebury School District Vision:


We will strive for the success of all.
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We will maintain the dignity and honor of all.



We will engage in activities that support life-long learning in our community.



We will consider the interests of all people when making decisions.



We will consider new ideas within the context of best practice and without prejudice.

Shared Values
We believe:


All people should be valued and respected for their opinions and their diversity.



All people should be personally, academically, socially responsible and accountable.



Educational leadership should be distributed and collaborative.



Technology should be a learning tool, which should change the manner in which we access
and share information, as well as how we teach and learn.



Schools should be a sale haven for all.



An effective education should be enriched by the arts, service, athletics and extra-curricular
activities and should empower students to shape their futures.



All people's unique abilities and needs should be respected, recognized and supported.



The community should be the foundation for growth focused on life-long learning.



The family should provide the primary foundation for character development and ethical
behavior of its children. Schools provide opportunities for student growth in these areas.



We should strive to make learning integrative, inquiry based and problem centered.



All people should be empowered to be flexible learners, problem solvers and shape their
futures in an ever-changing, global society.

Educational Community
The New Hope-Solebury School District, formed in 1942, is composed of New Hope Borough and
Solebury Township in the eastern part of Bucks County, along the scenic Delaware River. The rural
countryside in Solebury Township, with a population of about 7,743, is dotted with historic stone
farm houses, small picturesque villages with clusters of vintage buildings and small developments of
newer homes. The village of New Hope, which is a little more than one square mile in size with a
population of about 2,252, is a pre-Revolutionary town perched on the banks of the Delaware. It
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boasts a commercial downtown area with a variety of small shops, boutiques, art galleries,
restaurants and antique emporiums attractive to tourists.
There are four schools within the District: the Lower Elementary School for students in grades K2, an Upper Elementary School for students in grades 3-5, a Middle School accommodates students
in grades 6-8, and the High School includes grades 7-12. The New Hope campus includes the High,
Middle and Upper Elementary schools; the Lower Elementary is located in Solebury Township.
The New Hope-Solebury School District views every student as unique, important and deserving of
personalized instruction. This approach to education is possible because of the District's small size
and the commitment of its Board of School Directors, administration, teachers and staff, parents and
community to high-quality education.
The District offers a meaningful, purposeful and holistic approach to learning, which builds
connections among subject areas and calls upon students to be active learners. Using the critical
skills of computation, problem solving, reading, writing and discussion, students learn how to learn
in a supportive setting where students and teachers come to know each other well.
Classes are small, with approximately 1500 students enrolled in grades Kindergarten through 12 in
2013. Enrichment is important because many students are high achievers. However, the District’s
academic philosophy applies to all students. Teachers work toward raising academic expectations;
they focus on the students, not on labels; and they encourage all students to challenge themselves.
At New Hope-Solebury, a unique benefit is the individual and personal attention given to our
students.
We are a community of learners--students, teachers, administrators, and other employees. The
District’s curriculum encourages developing understandings, asking essential questions and
applying new learning. Our teachers are enrolled in continuing education courses, consistently.
Many have earned advanced degrees.
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Planning Committee
Name
Maria Aquilina
Dr. Raymond J. Boccuti
Michelle Churchill
Chris Cortellessa
Hansel David
Mike Finely
Larry Keller
Allison Kingsley
Tony Lagana
Christina Lang
Emi Lengyel
Dr. Elliott Lewis
David Lieberman
Chuck Malone
Amy Mangano
Stephanie Marrone
Peter Nelson
Michelle Nitterour
Colleen O'Donnell
JoAnn Perotti
Rivera Peter
Domique Pino-Santiago
Nancy Rachlin
Scott Radaszkiewicz
Annette Rosenberg
Bob Seminack
Kenneth Silver
Bill Snyder
Nancy Wisniewski
Steven Yanni--Internal Facilitator
Kurt Zander

Role
Community Representative
Administrator
Parent
Ed Specialist - School Counselor
Administrator
Secondary School Teacher - Special Education
Community Representative
Board Member
Parent
Administrator
Secondary School Teacher - Regular Education
Administrator
Administrator
Administrator
Administrator
Teacher of the Gifted
Elementary School Teacher - Special Education
Elementary School Teacher - Regular Education
Middle School Teacher - Regular Education
BCIU #22 External Facilitator
Administrator
Business Representative
Elementary School Teacher - Regular Education
Administrator
Parent
Business Representative
Administrator
Elementary School Teacher - Regular Education
Middle School Teacher - Regular Education
Administrator
Board Member
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
Early Childhood Education: InfantToddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing
Developing
Developing

Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Many of the areas indicated such as interpersonal skills, school climate, counseling
standards have not formally been mapped; however these are areas that we have had
success in working with our students. Areas such as economics, geography, ecology etc.
have been included in maps for math, science and social studies. Areas marked as nonexistent or needs improvement may have been addressed in various instructional formats
but not formally part of K-2 maps. At the K-2 level, where RELA and Math are fundamental
there are relatively good connections between maps and alignment.
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Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing
Developing
Developing

Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing

Developing
Developing
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Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A
High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

8
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing

Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A

Adaptations
Elementary Education-Primary Level






Arts and Humanities
Common Core Standards: English Language Arts
Common Core Standards: Mathematics
Health, Safety and Physical Education
Science and Technology and Engineering Education

Elementary Education-Intermediate Level






Arts and Humanities
Common Core Standards: English Language Arts
Common Core Standards: Mathematics
Health, Safety and Physical Education
Science and Technology and Engineering Education

Middle Level
 Civics and Government
 Common Core Standards: English Language Arts
 Common Core Standards: Literacy in History/Social Studies, Science and Technical
Subjects
 Common Core Standards: Mathematics
 Economics
 Environment and Ecology
 Geography
 History
 Science and Technology and Engineering Education
High School Level
 Civics and Government
 Common Core Standards: English Language Arts
 Common Core Standards: Literacy in History/Social Studies, Science and Technical
Subjects
 Common Core Standards: Mathematics
 Economics
 Environment and Ecology
 Geography
 History
 Science and Technology and Engineering Education
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Explanation for any standards checked:
Arts and humanities have been an important part of our curriculum. RELA has always been
a primary focus and diagnostic instruction is increasingly based on appropriate
assessments. Our Health and PE program emphasizes all aspects of wellness and works
collaboratively with our nurse and general education teachers. Math instruction is a
primary focus with staff development, program assessment and diagnostics that allow for
differentiated instruction. Science and Technology programs are undergoing a PQR. For the
ML and high school there has been much effort in alignment with standards and
improvement upon as will in the areas of English Language Arts, Math, Science and
Technology. The ML and high school have kept careful data and made decisions using data
in its mathematics programs. For science, there has been ongoing adjustment in regards to
alignment and expansion to ensure success in science. In Technology at the ML, there is
always concentration on improving existing technology usage.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The schedule and the time for each subject area are present. The K-12 alignment needs to
be addressed and the objectives per grade level need to be reviewed by each grade level as
well as the measures for mastery.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Provide time for teachers to work during professional development days, summer work
and other opportunities to release teachers to work on alignment of curriculum,
incorporating curriculum into curriculum maps and developing effective use of formative
and summative assessments. The district is focused on several initiatives designed to
improve all areas of instruction and guided by the core tenant of meeting the needs of all
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learners. These initiatives include ongoing professional development in Understanding by
Design, Formative Assessment, Differentiated Instruction, and Universal Design for
Learning, and Co-Teaching.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The schedule and the time for each subject area are present. The K-12 alignment needs to
be addressed and the objectives per grade level need to be reviewed by each grade level as
well as the measures for mastery. Provide time for teachers to work during professional
development days, summer work and other opportunities to release teachers to work on
alignment of curriculum, incorporating curriculum into curriculum maps and developing
effective use of formative and summative assessments. The district is focused on several
initiatives designed to improve all areas of instruction and guided by the core tenant of
meeting the needs of all learners. These initiatives include ongoing professional
development in Understanding by Design, Formative Assessment, Differentiated
Instruction, and Universal Design for Learning, and Co-Teaching.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic

Status
Developing
Developing
Developing
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standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Developing

Processes used to ensure Accomplishment:
In our curriculum maps, standards, objectives, enduring understandings, essential
questions are alluded to. However, the measurement of student understanding via
assessment is not consistent. We do not have common, or curriculum based assessments.
We give end of year Algebra assessments and placement tests in Math only. We certainly
have developed these maps in isolation as there is little evidence of an interdisciplinary
approach. Provide time for teachers to work during professional development days,
summer work and other opportunities to release teachers to work on alignment of
curriculum, incorporating curriculum into curriculum maps and developing effective use of
formative and summative assessments. The district is focused on several initiatives
designed to improve all areas of instruction and guided by the core tenant of meeting the
needs of all learners. These initiatives include ongoing professional development in
Understanding by Design, Formative Assessment, Differentiated Instruction, and Universal
Design for Learning, and Co-Teaching.
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
While nearly our entire core courses are mapped and have instructional outcomes
identified with activities and pacing guides, many of these maps are not being used or
regularly reviewed and updated. While there are midterm and final exams at the high
school, all assessments are not common, nor are they focused on performance evidence or
transfer of knowledge. The district is focused on several initiatives designed to improve all
areas of instruction and guided by the core tenant of meeting the needs of all learners.
These initiatives include ongoing professional development in Understanding by Design,
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Formative Assessment, Differentiated Instruction, and Universal Design for Learning, and
Co-Teaching.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
All students are of all abilities are carefully considered in the planning of our instructional
program. Through our Child Study Team and Comprehensive Support Team, we are able to
determine the best possible strategies to assist each students reach his/her highest
potential. This can look very different for each student from MG classes to differentiated
instructional plans to 504, IEP accommodations as well as more subtle modifications made
by classroom teachers, reading specialists, guidance counselor, principal, a host of
specialists etc. Our special education component, including autistic support programs work
closely with regular education teachers to maximize learning and social interaction in the
least restrictive environment, recognizing there is a place for many levels of support all
leading to maximum possible independence for each student,
as of 2012, there has
been a thrust in meeting the needs of diverse learners. While we are still developing the
strategies and plans to meet the varying levels, our staff is engaged in professional
development in the Ares of Universal Design for Learning, Understanding by Design,
Differentiated Instruction and Formative Assessment.

Instruction
Instructional Strategies





Formal classroom observations focused on instruction
Walkthroughs targeted on instruction
Annual Instructional evaluations
Instructional Coaching
Regular Lesson Plan Review
 Administrators
 Building Supervisors

Provide brief explanation of LEA's process for incorporating selected strategies.
Annual Instructional Evaluations. The supervisory arrangement for teachers is designed to
provide support for professional growth and to ensure effective delivery of instruction to
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the district's students. The supervisory arrangement for teachers consists of general and
specific administrative observations, related conversations about the meaning and
significance of these observations, and written administrative summaries outlining
judgments about performance based on these observations. The written record consists of
two kinds of documents. Observation summaries are formative in nature and are
completed by the administrator or peer coach. Observation summaries capture teacher
performance in a single episode. Evaluations are summative in nature. Evaluations are
completed by the administrator and reflect that administrator's judgment about the quality
of a teacher's performance over a specific period of time. Alternatively, in the event of a
single act of professional misconduct, his/her administrator may issue a teacher an
evaluation at the time of the infraction. Tenured teachers receive formal observations...
These observations will typically be scheduled by semester. All non-tenured teachers will
receive a minimum of four observation summaries each academic year. PDE's Teacher
Effectiveness forms will be used. The form used for administrative observations is based on
the work of Charlotte Danielson and is organized using the domains in her instructional
framework. The observation process for tenured and non-tenured teachers consists of three
modes. These modes are:
Clinical Supervision
Clinical Supervision is required for: all non-tenured teachers, new teachers, teachers
holding Instructional I certificates, those directed by the principal and tenured teachers
once every four years. Clinical supervision is eligible for tenured teachers with two or more
years of service. Elements of clinical supervision include: pre-observation with
administrator, observation by administrator, and post observation conference with
administrator, written summary by the administrator.
Focused Supervision
Required for all teachers with an identified deficiency(s) as identified by the building
principal, assistant to the superintendent, or superintendent of schools. Elements of focused
supervision consisted of: clinical supervision elements and an individualized improvement
plan along with a peer mentor.
Self-Directed/Action Research
This is an option focused on two SMART goals that teachers develop to enhance strengths
and remediate professional areas of opportunity. Evidence is collected that provides insight
into the level of goal attainment.
Portfolios.
Portfolios are an option for teachers who want to provide documented evidence of growth
in certain areas. Collaboration on goal setting and evidence collection will occur between
the teacher and administrator.
Regular Lesson Plan Review. Review of regular lesson plans by district administrators has
not yet been discussed. Department supervisors do not exist; however, we do have three
teacher-leader instructional coaches: one for mathematics, one for science, and one for
reading/English/language arts. These individual receive .5 release time and coach teachers
K-12.
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Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Walkthroughs targeted for Instruction. Currently walkthroughs are randomly conducted by
building principals. Beginning with the 2013-2014 academic year, all principals and central
administration administrators will be conducting regular walkthrough visits for all teachers
in each of our districts four buildings. These walkthroughs will be used to gather data that
will improve instructional practices for individual teachers, identify common area(s) of
strengths and weakness found among teachers in a particular grade/subject, department or
area and determine annual professional development plans that support teaching and
learning of all of our students.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are
used to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
teachers need assistance in providing true differentiated instruction and HW to meet
student needs. The time blocks are there and the level of support is there, teachers need the
skills and ability to create lessons for student needs.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are
used to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This year we have made effort to do just that...meet the needs of diverse learners. While we
service our gifted community in special pull out programs and satellite enrichment
offerings, we struggle with a differentiated approach in the general education setting. Our
schedule is tied to the HS and is a traditional 8 period day. This gives us no flexibility to
block or move periods around to accommodate need. We did implement a flex block in 6th
grade to increase instructional time in Math and RELA.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Status
Implemented in
50% or more of
district
classrooms
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Flexible instructional time or other schedule-related practices are
used to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
The major instructional initiative at the high school this year is meeting the needs of the
diverse learners. The strands included in this initiative are: Understanding by Design,
Differentiated Instruction, Co-Teaching, Formative Assessment, and Universal Design for
Learning. The HS and MS would also like to investigate different scheduling options that
would allow for longer instructional periods.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
The district employs a multi-tiered hiring practice that includes a paper screening by an
outside consultant, a screening interview and a writing sample to be eligible for a building
level interview. A collaborative team approach is used at the building level to identify a
recommended candidate who is then interviewed at the district level. Recommended
candidates from the first round of interviews are asked to come back for a second round
where each candidate presents a mini lesson to a group of students. Recommended
candidates from the second round of interviews are submitted to the superintendent for a
final interview who submits a recommendation to the Board of School Directors for
approval.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science

SY 1314

SY 1415

SY 1516

SY 1617

SY 1718

SY 1819

25.75
4.00
3.00
4.00
3.00

25.75
4.00
3.00
4.00
3.00

28.50
4.00
4.00
4.00
3.00

28.50
4.00
4.00
4.00
3.00

28.50
4.00
4.00
4.00
3.00

28.50
4.00
4.00
4.00
3.00
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Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

2.00
2.00

2.00
2.00

2.00
2.00

2.00
2.00

2.00
2.00

2.00
2.00

0.50

0.50

0.00

0.00

0.00

0.00

7.25

7.25

9.50

9.50

9.50

9.50

65.00

65.00

65.00

65.00

65.00

65.00

2014 Graduation Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
Reading
 Proficiency on State Assessments
Writing
 Proficiency on State Assessments
Mathematics
 Proficiency on State Assessments

Local Assessments
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards:
English Language Arts
Common Core Standards:
Literacy in History/Social
Studies, Science and Technical
Subjects
Common Core Standards:
Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education

WA

TD

X

X
X
X
X

NAT

DA

PSW

Other

X

X

X
X
X

X
X

X

18
History
Science and Technology and
Engineering Education
World Language

X
X

X

X

2015 and beyond Graduation Requirement Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
English Language and Composition
 Completion of Course Work with Keystone Exam as final exam Scoring Proficiency
(Standalone option)
English Literature
 Completion of Course Work with Keystone Exam as final exam Scoring Proficiency
(Standalone option)
Mathematics
 Completion of Course Work with Keystone Exam as final exam Scoring Proficiency
(Standalone option)
Science & Technology
 Completion of Course Work with Keystone Exam as final exam Scoring Proficiency
(Standalone option)
Environment & Ecology
 Completion of Course Work with Keystone Exam as final exam Scoring Proficiency
(Standalone option)

2017 and beyond Graduation Requirement Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
English Language and Composition
 Completion of Course Work with Keystone Exam as final exam Scoring Proficiency
(Standalone option)
American History, Civics/Government, or World History


Independently validated local assessments.



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.
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Methods and Measures
Summative Assessments
Summative Assessments
End of Unit Tests, Projects, Mid-Terms, Final
Exams
Final Exams in Math only, End of Unit Tests,
Projects in all other content areas.

EEP

EEI

ML

X

HS
X

X

X

Benchmark Assessments
Benchmark Assessments
Algebra 1, Biology, English Literature
Reading, Math, Learning Support classes

EEP

EEI

ML

HS
X

X

X

Formative Assessments
Formative Assessments

EEP

Instructional Lesson Design that includes
numerous formative (along the way) assessments
to determine student progress and inform
instruction

X

EEI

ML

HS

X

X

ML

HS

Diagnostic Assessments
Diagnostic Assessments
Considering usage of Comprehensive Data Testing
to diagnosis students' needs in the areas of
Algebra 1, Biology, and English Literature.
Math placement tests also inform teaching as data
is shared with teachers.

EEP

EEI

X

X
X

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

EEP

EEI

ML

HS
X
X

X
X

X
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Provide brief explanation of your process for reviewing assessments.
There is no cyclical process presently in place for reviewing curriculum or assessments at
the high school, or district level. Additionally, the high school does not have department
supervisors nor are their district coordinators for departments. Several years ago,
departments map their courses and assessments using Rubicon Atlas. However, these maps
are not regularly reviewed or updated. Work needs to be done in developing "common"
final assessments, and "common" core assessments for all courses. There is a need for a
regular review process and a district coordinator/departmental supervisor for all areas of
instruction. The MS is team based which allows for Teacher Review of assessments and
design that aligns to standards. The LES utilizes grade level teams to review assessments
and design instructional strategies.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
At this time the district (administrators and teams of teachers) are working on developing
common assessments at each grade level. At the elementary level this is done through team
meeting and at the secondary level through department meetings.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
There is a Data Warehouse (CDA) that allows teachers to view assessment data such as
PSSA results, reading and math diagnostic testing.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
At the high school, students who have not performed at the proficient level on the
standardized tests in math and reading are placed in a seminar course. This course uses
benchmark and diagnostic testing to determine areas of need. Students are then provided
with targeted instruction in those areas of need. Once this instruction is complete, students
are reassessed to determine if they have now mastered the material at the proficiency
level. At the MS, assessment data is used for recommendation to access parallel support
programs in Reading and Math.

Assessment Data Uses
Assessment Data Uses

EEP

EEI

ML

HS
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Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are
linked to student success in mastering specific PA
assessment anchors, eligible content or
standards-aligned learning objectives.
Specific PA assessment anchors, eligible content
or standards-aligned learning objectives are
identified for those students who did not
demonstrate sufficient mastery so that teachers
can collaboratively create and/or identify
instructional strategies likely to increase mastery.
Instructional practices modified or adapted to
increase student mastery.

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
Through Universal Design for Learning, Differentiated Instruction, Understanding by Design
and Formative Assessment, the district is implementing these approaches to meet the needs
of diverse learners.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
The district is employing a Program Quality Review for recommendations on curriculum,
instruction and assessment.

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & AYP or other Testrelated Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School
Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar

EEP

EEI

ML

HS

X

X

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X
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Student Handbook

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
We have found that these strategies have worked best with communication of information
about summative assessments to the community, which includes: parents, students and
community members.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
N/A

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
Each year the assistant to the superintendent meets with building principals and curriculum
liaisons to review school data and develop action plans to provide support for those
students who are struggling and need academic support.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems

EEP

EEI

ML

HS

X

X

X

X

X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X
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Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management
of Student Discipline

X

X

X
X

X

X

X

X
X
X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
Age appropriate programs are being implemented where the need exists, if the need
migrates the district will move programming accordingly.

Identifying Gifted Students
Describe your entity’s process for identifying gifted children.
Students are identified either by parents or teachers for assessment. Screening instruments
are used to determine if additional testing is required. If needed School Psychologist
administers assessments and utilizes the state guidelines for eligibility with one variation.
Full scale IQ scores above 125 are used as the cutoff since the test has a standard error of
measurement of 5 points.

Developmental Services
Developmental Services
Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RtII
Wellness/Health Appraisal
Explanation of developmental services:

EEP

EEI

ML

X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X
X
X
X
X
X
X
X
X

HS
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This narrative is empty.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services
Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for
Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health
Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life
situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

EEP

EEI

ML

X
X

X
X

X
X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

HS

X
X

X

X

X

X

X

X

X

X

X

X
X

EEP

EEI

ML

X
X
X

X
X
X

X
X
X

Explanation of diagnostic, intervention and referral services:
This narrative is empty.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or
Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities

X
X

X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

HS
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System Support
Truancy Coordination

X
X

X
X

X
X

EEP

EEI

ML

X

X
X
X
X
X

X
X
X
X
X
X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

EEP

EEI

ML

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X
X
X

X
X
X

X
X
X

Explanation of consultation and coordination services:
This narrative is empty.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & AYP Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X
X
X

HS

Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
 More than once a month
Elementary Education - Intermediate Level

HS
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 More than once a month
Middle Level
 Quarterly
High School Level
 Quarterly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
At the UES the case management team of principal, counselor, psychologist, nurse and
reading specialist meet on a regular basis to review student needs in the building in
addition to meeting with grade level teachers on a regular basis to discuss and review
student needs/concerns. We also meet with parents and create plans- CST process is in full
swing. We are currently working on the RTII model. At the MS, the Child Study Team
(principal, counselor, school psychologist, reading specialist, social worker and teacher)
meet on a weekly basis to review student needs. These individuals serve as a conduit
between the teachers and the core CST team in an effort to implement a standing RTI
model. We use a 3 tiered approach as per a standard RTI model. Level 2 and Level 3
interventions occur both within team during Academic Period or after school vial tutoring
sessions. Our case load is maintained on Google Docs for ease of access and update. Teams
use their own Google Doc to track interventions and manage caseloads. After all remedies
have been exhausted, a decision is made to move to testing, continue to monitor or exit. The
MS also as a PATHS (Parents and Teachers Helping Students) team that meets on a weekly
basis to monitor behavioral concerns of students. This team partners with an area Mental
Health facility and is trained as SAP members. The team consists of teachers, mental health
professional from Lenape Valley Crisis Center, school psychologist, counselor and social
worker. The LES Comprehensive Support Team (CST) meets on a regular basis to review
needs of all students. This team meets with grade level teams to develop action plans,
interventions and teaching and learning strategies to improve learning outcomes. The HS
has a CST meeting every week of the principal, counselors, nurse, social worker, school
psychologist to examine student needs throughout the building academically, socially and
emotionally. Teacher information is reviewed regarding student needs and plans are
devised to address these concerns.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
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1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

N/A

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
Explain how the District coordinates with agencies that serve preschool age children with
disabilities. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical and
programmatic access. The district partners with the Bucks IU # 22 to provide EI services
and we work collaboratively to transition school age eligible children into appropriate
services. Address pre-kindergarten programs operated directly by the District and those
operated by community agencies under contract from the District. N/Describe how the
District provides for a smooth transition from the home setting and any early childhood
care or educational setting the students attends, to the school setting. A transition meeting
is held in the fall to meet the families discuss services at school level and begin open
dialogue and communication between families and the school district. Then transition
meetings are held in January for each individual family with the director, school
psychologist to discuss each case individually and begin scheduling testing, registration,
visitations and the continuation of the relationship between the family and the school
district.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to

Status
Developing
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level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Developing
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.
1. Instructional Materials. Develop curriculum renewal cycle that addresses quality aligned
instructional materials and resources.2. District administrative team and building principal
is currently reviewing assessments and accessibility for all students.3. Need to review and
update curriculum maps to ensure curriculum alignment.4. With the start of the 2012-2013,
a professional development plan was introduced that addresses differentiated and
equitably allocated instructional "best practices" that accommodate diverse levels of
student motivation, performance and educational needs.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Developing
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.
1. Instructional Materials. Develop curriculum renewal cycle that addresses quality aligned
instructional materials and resources.2. District administrative team and building principal
is currently reviewing assessments and accessibility for all students.3. Need to review and
update curriculum maps to ensure curriculum alignment.4. With the start of the 2012-2013,
a professional development plan was introduced that addresses differentiated and
equitably allocated instructional "best practices" that accommodate diverse levels of
student motivation, performance and educational needs.
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
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Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
We are undergoing review of Curriculum to ensure alignment to standards. We continue to
look for better resources for students and teachers.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
1. Instructional Materials. Develop curriculum renewal cycle that addresses quality aligned
instructional materials and resources.2. District administrative team and building principal
is currently reviewing assessments and accessibility for all students.3. Need to review and
update curriculum maps to ensure curriculum alignment.4. With the start of the 2012-2013,
a professional development plan was introduced that addresses differentiated and
equitably allocated instructional "best practices" that accommodate diverse levels of
student motivation, performance and educational needs.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.

SAS Incorporation
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Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Common Core Standards: English Language Arts

Common Core Standards: Literacy in History/Social Studies, Science
and Technical Subjects

Common Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency

Interpersonal Skills

School Climate

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected”
We are in the process of training teachers to access and utilize the resources and materials
available through the SAS site. The SAS site under continual revision poses a challenge to
our use.
Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work
Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
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Common Core Standards: English Language Arts

Common Core Standards: Literacy in History/Social Studies, Science
and Technical Subjects

Common Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected”
We are in the process of training teachers to access and utilize the resources and materials
available through the SAS site. The SAS site under continual revision poses a challenge to
our use.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Common Core Standards: English Language Arts

Common Core Standards: Literacy in History/Social Studies, Science
and Technical Subjects

Common Core Standards: Mathematics
Economics

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in

34

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Implemented in
less than 50% of
district
classrooms

World Language

Further explanation for columns selected”
We are in the process of training teachers to access and utilize the resources and materials
available through the SAS site. The SAS site under continual revision poses a challenge to
our use.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Common Core Standards: English Language Arts

Common Core Standards: Literacy in History/Social Studies, Science
and Technical Subjects

Common Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences
Geography

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
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Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected”
We are in the process of training teachers to access and utilize the resources and materials
available through the SAS site. The SAS site under continual revision poses a challenge to
our use.

Current Technology Services
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Required for LEA applying for eRate Priority 2 Funding
Describe your current telecommunications services, hardware, software and other services
used to implement education. What strengths and weaknesses, related to technology, have
been identified by staff, students or parents?

Future Technology Services
Required for LEA applying for eRate Priority 2 Funding
Describe what specific telecommunications services, hardware, software and other services
will be needed to improve education? (Address how you plan to take advantage of emerging
technologies to improve education. Be sure to include the acquisition or implementation of
such services/equipment within your Action Plans.)
TBC by Scott R.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Provides educators with a variety of classroombased assessment skills and the skills needed to
analyze and use data in instructional decision
making.
Empowers educators to work effectively with
parents and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and
plan strategically, ensuring that assessments,
curriculum, instruction, staff professional
education, teaching materials and interventions
for struggling students are aligned to each other,
as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching
and learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Provide brief explanation of your process for ensuring these selected characteristics.
All elements are incorporated into current district professional development plan.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
N/A

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need
strengthening.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff
implementation.
 An implementation evaluation is created, based upon specific expectations related
to changes in teacher practice, which is used to validate the overall effectiveness of
the professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers
have the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted
for their faculties.
 Every Professional development initiative includes components that provide
ongoing support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
New Hope - Solebury's Professional Development plan is designed to meet the needs of
students through data analysis and corresponding identification of needs in curriculum and
instruction to improve student learning. This is accomplished through a comprehensive
professional development program that involved administrators, teachers, and other staff
members.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
New Hope - Solebury School District continues an emphasis on using student data to help us
define priorities for teachers and students.
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Induction Program


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Although all are existent, each area needs to be implemented more extensively.

Provide brief explanation of your process for ensuring these selected characteristics.
New Hope - Solebury SD offers a three year induction program including 40 hours of
classroom professional learning over the first year of induction. The induction process
includes workshops and instruction from our team which includes the assistant to the
superintendent and principals and other members of the district leadership team who offer
workshops in school law, special education services, students services and human resource
related topics and issues. In addition to district level induction, inductees are involved in
building level induction with experienced mentors during their first year of service.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
N/A

Needs of Inductees
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Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
New Hope - Solebury SD professional development plan is designed to meet the needs of
students through data analysis and corresponding identification of needs in curriculum and
instruction to improve student learning. This is accomplished through a comprehensive
professional development program that involved administrators, teachers and other staff
members.

Provide brief explanation for strategies not selected and you plan to address their
incorporation.
New Hope - Solebury SD continues an emphasis on using student data to help us define
priorities for teachers and students.

Mentor Characteristics
 Pool of possible mentors is comprised of teachers with outstanding work
performance.
 Potential mentors have similar certifications and assignments.
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 Potential mentors must model continuous learning and reflection.
 Potential mentors must have knowledge of LEA policies, procedures and resources.
 Potential mentors must have demonstrated ability to work effectively with students
and other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening
skills, coaching and conferencing skills, problem-solving skills and knowledge of
adult learning and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
Through a clear articulation of criteria for appropriate mentors, building principals in
consultation with the assistant to the superintendent choose professional mentors each
year to match the needs of the inductees with the professional strengths of building
mentors.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
N/A

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X

X

X

X

X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X

X

X

X

X
X

X
X

X
X

X

X
X
X

X
X
X

X
X

If necessary, provide further explanation.
N/A

Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
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New Hope - Solebury SD gathers a tremendous amount of data on our inductees ranging
from portfolio collections and work product from the induction program to multiple
observations and feedback from classroom observation. Through this data collection,
feedback is given to the inductee on classroom practice but also feedback - through
reflections, surveys and direct contact - is provided to our administrative team on the
effectiveness of our induction process.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)


Mentor documents his/her inductee's involvement in the program.



School/LEA maintains accurate records of program completion and provides a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Administrator on the Application for Level 2
Certification.

Special Education
Special Education Students
Total students identified: 263

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
As required by IDEA, the New Hope Solebury SD conducts screenings and evaluations for
the purpose of identifying students who may be in need of learning support and related
services. To this end, the district uses Child Find and teacher, staff and parent referrals.
The Child Study Teams (CST) at the elementary school level and at the middle and high
school levels identify students who are experiencing academic, behavioral or social
difficulties in their regular education program. These teams not only provide supports to
students, they screen students and rigorously monitor data to determine when an
evaluation needs to take place. School psychologists are highly involved in the process of
identifying students in need of learning support. They provide individual assessments,
observations and conduct interviews in order to differentially diagnose students’ needs. In
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addition to screening and support services the district uses the discrepancy model for
identifying students with specific learning disabilities.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the Penn Data website. You can view your most recent
report. The link is: http://penndata.hbg.psu.edu/BSEReports
According to the 2010-11 Special Education Data Report (LEA Performance on State
Performance Plan [SPP] Targets), the district met the target for
Disproportionate Representation by Race/Ethnicity and Disability Category.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
The district does not serve as a host district for any children's institutions. There are none
located within the boundaries of the district.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
There are no facilities for incarcerated youth located within the boundaries of the district. If
there was, we would implement the same child-find procedures we have in place in our
school district's buildings to ensure that all potentially eligible students are evaluated,
identified when deemed eligible, and offered a free appropriate public education if found
eligible. The district would take this as its responsibility but would do so in collaboration
with the child's district of residence.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
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educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
The District ensures that children with disabilities are educated to the maximum extent
possible with non-disabled children through compliance with the evaluation, identification,
and the IEP development process. In most cases, the district goes beyond the legal
requirements to involve parents in the process and ensure that all modifications and
adaptations have been exhausted prior to moving to a more restrictive placement. A
thorough evaluation is conducted by the multi-disciplinary team to identify a child’s specific
needs. Programs for students are developed with all team members committed to
implementing the IEP in the least restrictive environment possible. Building-level and
district-level administrators are involved in all meetings where there is the potential for a
move to a more restrictive setting. In addition, they review the IEPs and ERs to make sure
students are receiving services in the Least Restrictive Environment. For children receiving
services outside of the school district, a special education representative attends these
meetings and ensures there is a focus on movement to a less restrictive setting as soon as is
possible based on the student’s needs. Additionally, the school psychologist along with the
high school transition coordinator who are responsible for transition services play a
primary role in seeing to the transition of students from placement to placement as well as
to adult life. In this role, there is the expectation that students remain in their regular school
programs rather than being placed outside of the district and that those students placed
outside of the district have plans for transitioning back to the district. Serving students in
the least restrictive environment is one of the district’s areas of focus. There is an
increasingly strong commitment to the least restrictive environment mandate and
educating children in inclusive settings at all levels of the district. There are new coteaching opportunities in the middle and high school buildings. The district employs
instructional assistants in an effort to maintain students in the regular education classroom
to the greatest degree feasible. Related services are integrated into the regular classroom to
the maximum extent possible. The district also provides a wide variety of assistive
technology to students as an accommodation to foster integration. The SETT process is
utilized to identify appropriate assistive technology to aid the student in the least restrictive
setting. Training on the use of devices is also an important function of the related service
staff. The district utilizes the services of a behavior analyst to develop behavior intervention
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plans in response to functional behavioral assessments. The BCBA also works in
conjunction with building principals and teams to develop and revise building wide positive
behavioral support programs. Over the past several years, the district has developed
autistic support programming now available in grades K-8 and soon to be K-12, so we are
able to educate students successfully in their home school with a combination of special
education and regular education programming so as not to need a more restrictive or out of
district setting. Through our Focused Professional Development programs, staff participates
in a variety of targeted training. As an example, in the 2011-12 school year, there was a
multi-day training on inclusionary practices where each school site created a team that
participated in a yearlong training with Pattan both on their site as well as ours.
Additionally all grade 6-12 co-teaching teams participated in local training to facilitate the
start of co-teaching in those two buildings. We are also providing additional local and
training opportunities at the IU for co-teaching and other special education initiatives that
will facilitate co-teaching in the elementary grades in the future.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.
School Board Policy 113.1 addresses Behavior Support of Students with Disabilities. The
policy was written to reflect the requirements of the IDEA and Chapter 14. It emphasizes
the need for positive rather than negative measures. It also discourages the use of physical
restraints and stipulates the processes to be in place when such restraints become
necessary. The policy stipulates what aversive techniques (i.e., corporal punishment, locked
rooms) are prohibited. Finally, it addresses the requirements regarding a student’s
exclusion from his/her educational program. In New Hope Solebury, each elementary
school has initiated a school wide positive behavior support plan. These are reviewed
annually in conjunction with a review of discipline data. Revisions are and will be made as
needed based upon this review. Each plan is required to be positive in nature and
progressive should there be a need for consequences. Not only do the plans expect positive
behavior on the part of students, the plans have a component, which focuses on ways to
teach and model appropriate behavior. Additionally, the district offers two types of
behavior intervention trainings on an ongoing basis. First is training by a district certified
trainer from the Crisis Prevention Institute. This is for staff working with students who may
need to utilize this training. Administrators, teachers, and support staff can receive this
training on a voluntary basis. Additionally, when a student is identified as having the
potential for aggressive behavior, all staff working with that student is required to attend
training. Numerous training opportunities are available each year.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
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1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
The school district is able to provide FAPE to all students. IEP teams remain focused on
selecting placements for implementing student IEPs in the least restrictive environment.
This is most evident in looking at the small number of students in Other Settings. This level
has been consistent over the past several years. In addition, the school district has seen a
decline in the number of students serviced by the Bucks County Intermediate Unit in
regular school buildings in neighboring districts. Each year, the district has been able to
bring a number of these students back to home district buildings. Therefore, our focus has
been on maintaining students in the district and not seeking outside placements. That being
said, when outside placements are necessary, the most difficult placements have been for
students with severe autism, particularly when aggressive behaviors are a part of the
student’s profile. Fortunately, although finding appropriate placements is a little more
difficult with these students, the district has been able to find a placement that provides
FAPE in all cases. Effective with the 2012-13-school year, the district created additional
autistic support classrooms at all three levels (elementary, middle, and high school). This
was due to an increase in enrollment as well as returning students from outside placements
to district operated programs developed for this population. A few young adults are
currently in programs operated by the IU or a neighboring school district.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
The special education program in the New Hope-Solebury School District is marked by its
commitment to offering a full continuum of services to children, program implementation in
the least restrictive environment, allowing students access to the general curriculum and to
make documented progress within that curriculum, and a dedicated teaching staff. New
Hope-Solebury operates classrooms, which provide a variety of supports including learning
support, emotional support, autistic support, life skills support, and multi-disability
support. Through the Transfer of Entity process, New Hope-Solebury is now providing
speech/language support services directly to our students. The district's newly formed
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speech/language department is focused on utilizing a variety of service delivery models in
speech and language support. In addition to the traditional pullout model, this includes
individual and group sessions integrated into the classroom, co-teaching, and other
alternate environments such as during community based instruction. In addition, the Bucks
County Intermediate Unit (BCIU) provides vision support, hearing support, orientation and
mobility services, physical therapy, and occupational therapy. Students of all disability
categories can have their needs met through these programs. Each specific program is
tailored to meet the needs of the students being served. For example, autistic support
services are provided with a variety of methods being utilized to meet the needs of students
based on their Individual Educations Plans (IEP). Programs are provided which are based
on principles of applied behavior analysis and best instructional practices for students with
autism who have significant behavioral and/or language based needs. At the other end of
the autistic spectrum, classes address the needs of higher functioning students. A primary
goal in these classes is grade appropriate participation in the general curriculum as well as
inclusion in regular education classrooms. Of pride to the district is the extent to which
special education services are offered in the least restrictive environment. Every effort is
made to educate New Hope-Solebury students in New Hope-Solebury schools. A small
percentage of children receive their education in schools located outside of the district. On
another level of least restrictive environment, there is a commitment to educating children
in the regular classroom. Almost all students participate to some extent in the regular
education classroom. The district prides itself in the large number of special education
students who spend their entire school day in a regular education classroom with varying
levels and types of supports provided to maximize their success. At elementary, middle and
high school levels, there are classes in which special education and regular education
teachers co-teach for part of the school day and in many cases all of the school day. There
has been much staff development over the past years on inclusive practices with our low
incidence populations. The results of these are seen in increasing number of opportunities
for inclusion for these students. In recent years at the high school level, some of our more
needy students are receiving specialized 'elective courses' to focus on functional daily skill
development and receiving integration opportunities with non-disabled peers in science
and social studies classes. The New Hope-Solebury School District prides itself
in implementing a comprehensive system for aligning student graduation outcomes with
high school coursework. Our system is a results-oriented process that is focused on
improving the academic and functional achievement of each student with a disability. The
focus of our transition planning beginning at age 14 or younger when appropriate aligns the
student’s movement from school to post-school activities, including postsecondary
education, vocational education, competitive employment, supported employment,
continuing and adult education, adult services, independent living, or community
participation. The district has placed a greater emphasis on community-based instruction
for current and future instruction for students with more significant needs. This starts at
the middle school level and expands as student’s progress through the grades. The district
is proud of the Learning Center programs it operates K-8 and starting next year K-12. Due
to the district’s firm commitment to educating its students in the regular education
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classroom to the maximum extent possible, students have the opportunity to participate in
the general education curriculum alongside their non-disabled peers. Co-Teaching options
are available currently in grades 6-12 and starting next year in grades 3-12. When the needs
of a student warrant, the general curriculum is provided within a special education support
class. In both cases, the district provides the necessary supplemental aids and services as
well as program modifications to insure that children are successful in progressing through
the general curriculum. Examples of this include individualized instruction, one-to-one
assistance, and assistive technology. Finally, the dedication and commitment to the district’s
special needs students by all staff is clearly evident in the day-to-day operation of the
program. Teachers, both regular education and special education, utilize best practices in
meeting the diverse needs of our special education students. In addition, the atmosphere in
the classrooms would unilaterally be described as warm, safe and supportive. Support staff
and related service providers are instrumental in helping in our mission to help our special
needs students make progress each and every day.

49

Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.
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Least Restrictive Environment Facilities
Facility Name
Martin Luther School
New Hope Academy
Rock Brook School
New Roads School
Nexus School
Nexus School
Quaker School
Newtown Elementary
School
William Tennent High
School
Lifeworks

Type of Facility

Number of Students
Placed

Type of
Service

Approved Private Schools
Other
Out-of-State Schools
Out-of-State Schools
Special Education Centers
Special Education Centers
Other
Neighboring School
Districts
Neighboring School
Districts
Other

ES
ES & LS
AS
MD
AS
AS
LS
MD

1
4
1
1
1
1
1
1

MD

1

ES

1

Special Education Program Profile
Program Position #1
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

LES

An
Elementary
School
Building

LES

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

5 to 8

7

0.5

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

6

0.5

Support

Program Position #2
Operator: School District
PROGRAM SEGMENTS
Location/Building
LES

Grade
An
Elementary
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
which
General
Education

Supplemental
(Less Than 80%
but More Than
20%)

Autistic
Support

5 to 8

5

1
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programs are
operated

Program Position #3
Operator: School District
PROGRAM SEGMENTS
Location/Building
UES

Grade

Building Type

An
Elementary
School
Building

A building in
which General
Education
programs are
operated

Age
Range

Caseload

FTE

7 to 9

10

1

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

8 to 10

12

1

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

8 to 10

12

1

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

9 to 11

12

1

Service
Type

Age
Range

Caseload

FTE

Learning

7 to 10

10

1

Support

Service
Type

Itinerant

Learning
Support

Support

Program Position #4
Operator: School District
PROGRAM SEGMENTS
Location/Building
UES

Grade

Building Type

An
Elementary
School
Building

A building in
which General
Education
programs are
operated

Program Position #5
Operator: School District
PROGRAM SEGMENTS
Location/Building
UES

Grade

Building Type

An
Elementary
School
Building

A building in
which General
Education
programs are
operated

Program Position #6
Operator: School District
PROGRAM SEGMENTS
Location/Building
UES

Grade

Building Type

An
Elementary
School
Building

A building in
which General
Education
programs are
operated

Program Position #7
Operator: School District
PROGRAM SEGMENTS
Location/Building
UES

Grade
An

Building
Type
A building in

Support
Supplemental
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Elementary
School
Building

which
General
Education
programs are
operated

(Less Than 80%
but More Than
20%)

Support

Program Position #8
Operator: School District
PROGRAM SEGMENTS
Location/Building
UES

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

8 to 11

10

1

Support

Service
Type

Age
Range

Caseload

FTE

Supplemental
(Less Than 80%
but More Than
20%)

Autistic
Support

11 to
14

5

1

Age
Range

Caseload

FTE

11 to
13

18

1

Age
Range

Caseload

FTE

12 to
14

18

1

Program Position #9
Operator: School District
PROGRAM SEGMENTS
Location/Building
Middle

Grade

Building Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Program Position #10
Operator: School District
PROGRAM SEGMENTS
Location/Building
Middle

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #11
Operator: School District
PROGRAM SEGMENTS
Location/Building
Middle

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #12
Operator: School District
PROGRAM SEGMENTS

54
Location/Building
Middle

Grade
A Middle
School
Building

Building Type

Support

Service
Type

A building in which
General Education
programs are
operated

Itinerant

Learning
Support

Age
Range

Caseload

FTE

12 to
14

15

1

Age
Range

Caseload

FTE

12 to
15

18

1

Age
Range

Caseload

FTE

14 to
17

20

1

Age
Range

Caseload

FTE

14 to
17

20

1

Age
Range

Caseload

FTE

15 to
18

20

1

Program Position #13
Operator: School District
PROGRAM SEGMENTS
Location/Building
Middle

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #14
Operator: School District
PROGRAM SEGMENTS
Location/Building
HS

Grade
A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Building
Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Building
Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #15
Operator: School District
PROGRAM SEGMENTS
Location/Building
HS

Grade
A Senior
High
School
Building

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Location/Building
HS

Grade
A Senior
High
School
Building

Program Position #17
Operator: School District
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PROGRAM SEGMENTS
Location/Building
HS

Grade
A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Age
Range

Caseload

FTE

15 to
18

20

1

Program Position #18 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: September 2, 2013
Average square feet in regular classrooms: 800 sq. ft.
Square footage of this classroom: 750 sq. ft. (25 feet long x 30 feet wide)
PROGRAM SEGMENTS
Location/Building
HS

Grade
A Senior
High
School
Building

Building Type
A building in
which General
Education
programs are
operated

Support
Supplemental
(Less Than 80%
but More Than
20%)

Service
Type

Age
Range

Caseload

FTE

Autistic
Support

14 to
17

3

1

Age
Range

Caseload

FTE

Program Position #19
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service
Type

A building in
Itinerant Speech and 6 to 10 40
which General
Language
Education
Support
programs are
operated
Justification: Speech servicing two elementary schools. No speech group will exceed three year age span
grouping. K-2 school & 3-5 school
LES & UES

An
Elementary
School
Building

1

Program Position #20
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Service
Type

Age
Range

Caseload

FTE

A building in
Itinerant Speech and 11 to
25
0.6
which General
Language
17
Education
Support
programs are
operated
Justification: Speech is provided in middle school and high school separately, therefore no speech group will
exceed four year age span grouping.
MS & HS

A Junior/Senior
High School
Building

Support

Program Position #21
Operator: Intermediate Unit
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PROGRAM SEGMENTS
Location/Building

Grade
An
Elementary
School
Building

UES

Building Type
A building in
which General
Education
programs are
operated

Support
Itinerant

Service
Type
Blind or
Visually
Impaired
Support

Age
Range

Caseload

FTE

8 to 9

1

0.4

Age
Range

Caseload

FTE

Program Position #22
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service
Type

A building in
Itinerant Deaf and
7 to 18 10
0.6
which General
Hearing
Education
Impaired
programs are
Support
operated
Justification: Services are delivered one to one for students therefore age span grouping does not exceed state
code requirements.
District

A Junior/Senior
High School
Building

Special Education Support Services
Support Service
Director of Pupil Services
School Psychologist
School Psychologist
Social Worker
Social Worker
Instructional Assistants
Occupational Therapist
Physical Therapist

Teacher FTE

Location
District
Lower & Upper Elementary Schools
Middle & High Schools
Lower & High School
Upper Elementary & Middle Schools
LES, UES, MS & HS
District
District

1
1
1
1
1
22
1
0.4

Special Education Contracted Services
Special Education Contracted Services
Occupational Therapy
Physical Therapy

Operator
Intermediate Unit
Intermediate Unit

Amt of Time per Week
4 Days
2 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
We need to continue to look at data to inform our instruction and ways to determine the fidelity of
implementing programs in each course or program throughout our district. Our overarching goal is
to continue to improve and provide our students with the best education possible, where "no doors"
will be closed to students after graduation because of missed opportunities while attending our
schools.

District Accomplishments
Accomplishment #1:
Elementary Schools
Lower Elementary School


A reader's theater to enhance interpersonal and communication skills for K-2.



An outdoor learning environment that integrates RELA, science, math and other disciplines.



A multi-faceted character education initiative that includes Responsive Classroom, Character
Counts and Positive School Wide Behavior Supports.



A K-2 Spanish program as part of exposure to world languages. Introducing Spanish in
grades 3-5 during the 2013-2014 academic year.

Upper Elementary School


A schedule that allows for core curriculum to be taught in the morning across all grade levels.
This model allows for teachers and assistants to push into general ed classrooms. The hope
is to increase the amount of time that we can do more push in and less pull out support.
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The implementation of a tiered instruction period, 45 minutes at the end of the day towards
an RTII model. Providing remediation and enrichment as needed, student data driven.



A school wide positive behavior support team working to implement school wide positive
behavior support.



Implementation of Title I math and an expansion of our title I reading program; push in and
pull out support of all Title I services to provide for more students.



Implementation of captains meetings weekly that provides a structure where we are better
organizing teams/grade levels; experts in areas of curriculum and data.



Implementation of ongoing professional development on UbD, UDL,, FA, co-teaching and DI.



Refining ways that we provide instruction in RELA and math.



TAKLE program of high school students working with UES students.



Consistently working on school wide culture and climate with a theme. This year is Whale
Done!

Accomplishment #2:
Middle Schools


Made AYP every year of PSSA testing.



Underwent a review provided by Lehigh University in terms of Middle School Best Practices.
The school has incorporated a middle school concept and philosophy.



o

Team based organization in 6th, 7th and 8th grades.

o

Inclusive practices – 5 co-taught sections of math and English in 6th, 7th and 8th
grades.

o

Pro Social programs – anti bullying team, advisory program, student council

o

Parallel curricula for reading and math.

PIAA sports programs and many extracurricular activities for students.

Accomplishment #3:
High School


High participation and achievement on standardized testing at all levels
o

SAT II Mean scores on SAT Subject Areas from 600-709.

59



o

SAT – well above average for national, state and county on critical reading, writing
and math assessments.

o

PSSA – Student achievement meeting all AYP benchmarks – significant improvement
in learning support math achievement in 2011 school year.

Establishment of Math Lab Support Classes
o

Every other day math lab support classes in Algebra and Geometry designed to meet
the specific needs of identified students.

o

Instruction is targeted to meet the needs of individual learners.

District Concerns
Concern #1:
We are currently developing a system that fully ensures consistent implementation of standards
aligned curricula across all schools for all students.
Concern #2:
We need to continue to examine and improve practice and policy to keep pace with rapidly evolving
technology.
Concern #3:
We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.

Prioritized Systemic Challenges
Systemic Challenge #1 (System #1) Establish a district system that fully ensures consistent
implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
We are currently developing a system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

We need to continue to examine and improve practice and policy to keep pace with
rapidly evolving technology.
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We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.

Systemic Challenge #2 (System #2) Establish a district system that fully ensures the consistent
implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
We are currently developing a system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

We need to continue to examine and improve practice and policy to keep pace with
rapidly evolving technology.

We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.

Systemic Challenge #3 (System #3) Establish a district system that fully ensures staff members in
every school use standards aligned assessments to monitor student achievement and adjust
instructional practices.
Aligned Concerns:
We are currently developing a system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

We need to continue to examine and improve practice and policy to keep pace with
rapidly evolving technology.

We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.

Systemic Challenge #4 (System #5) Establish a district system that fully ensures barriers to student
learning are addressed in order to increase student achievement and graduation rates.
Aligned Concerns:
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We are currently developing a system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

We need to continue to examine and improve practice and policy to keep pace with
rapidly evolving technology.

We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.

Systemic Challenge #5 (System #7) Establish a district system that fully ensures students who are
academically at risk are identified early and are supported by a process that provides interventions
based upon student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
We are currently developing a system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

We need to continue to examine and improve practice and policy to keep pace with
rapidly evolving technology.

We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.

Systemic Challenge #6 (System #10) Establish a district system that fully ensures professional
development is focused, comprehensive and implemented with fidelity.
Aligned Concerns:
We are currently developing a system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

We need to continue to examine and improve practice and policy to keep pace with
rapidly evolving technology.
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We are currently developing a plan to review and improve districts' aging facilities and
infrastructure as they impact on safety, security and instruction.
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Action Steps focus on the learning needs of each staff member to enable all staff
members meet or exceed the Pennsylvania academic standards in each of the core subject areas.
No signature has been provided
Board President
No signature has been provided
Chief School Administrator
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
Affirmed by Amanda Elefante on 6/24/2013
Board President
Affirmed by Raymond J. Boccuti on 6/7/2013
Chief School Administrator

